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Q&ma Preliminary Development and Pilot Analysis of a Questionnaire
Assessing Secondary PE Teachers’ Attitudes and Behavioral
o [ntentions Toward Integrating Social Emotional Learning into PE

Instruction
Chiao-Yin Chang

Department of Physical Education and Sport Sciences, National Taiwan Normal University

Background Methods

In recent years, Taiwan’s Ministry of Education has actively = Research Design: Based on the TPB, the questionnaire was
promoted the integration of Social Emotional Learning (SEL)  developed to include four constructs. A total of 17 items were

into all subject areas. However, the key to the etfective  designed using a 5-point Likert scale ranging from strongly disagree
integration of SEL into Physical Education (PE) lies i (1) to strongly agree (5).

teachers' own attitudes and beliefs, but there 1s still a lack of  For example:

appropriate research tools. (1) Attltude — 5 1tems: FABRITLEHHEEZEMAL S Z2ERIRT 24
Purpose: This study aimed to develop and conduct a PR E ) (WHEHEE SRR EEREE) - s .
preliminary analysis of a questionnaire, based on the Theory of (2) SUIT’JGCUVe Norm-— 5 items: FHYEHER (AIBGx ~ £1E ~ #K) X

BB Mz PFRAL EEREE
(3) Perceived Behavioral Control- 6 items: & EHE % B HHIHEE

 FEREEARETRAL g FEEE -
(4) Behavioral Intention— 1 item: &=

Planned Behavior (TPB), to assess secondary school PE
teachers’ attitudes and behavioral intentions toward SEL
integration.
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Research on SEL and TPB -5 ) |
Participants Qv Pilot Sample Statistical Analysis
1. SEL framework: SEL 1s an integral part Figure 1. SEL framework. 45 secondary IIA{ total of 425 resploclllses SPSS for
of education and human development communiris SChOOl,physmal . 959, o 43mv?.é Windows
WML Aty education teachers. 1 SRR R version 23.0
(CASEL, 2020). ST responses were retained.
2. Research on SEL and PE: Through the il
PE model, students can be promoted to f '*; — ReSU"'S
achieve the five core competencies of L af Item Analvsis: Ext . ducted usine th
. N . 5 em Analysis: Extreme group comparison was conducted using the
SEL 1n school sports activities (Liao, W. G ; : I
C.. & Pan, Y. H, 2023) top 27% and bottom 27% of total scores (n = 43). Independent

sample t-tests revealed that all items had significant discrimination
indices (p < .05), indicating good item discrimination. Therefore, all
1tems were retained.

3. Research on SEL and TPB: The TPB has been tested and
supported 1n different fields, including PE Teachers'

behaviors and intentions of integrating STEM Education
(e.g., Li, C., Kam, W. K. K., & Zhang, M., 2019) and mobile Table 1. Summary of Reliability Analysis for Subscales and Total Scale

: Construct Number of Items Cronbach’s a Total Scale Cronbach’s a
learning (e.g., Cheon, Lee, Crooks, & Song, 2012). Atttude 5 930
. . . . . . Subjective Norm 5 .829 60
3. TPB: Behavioral intention 1s the most proximal predictor of Perceived Behavioral p 07 |
: - : . . Control '
behavior and 1s primarily influenced by three key constructs - | |
(Ajzen, 1991, 2019) The reliability analysis revealed that the overall scale achieved a Cronbach’s alpha
’ ’ . coefficient of .86, signifying good internal consistency. This finding aligns with
Attitude Ajzen's assertion that the constructs of the TPB can be eftectively operationalized
toward the through quantitative measures (Ajzen, 1991).
behavior Table 2. Descriptive Statistics of Each Construct
Construct Mean SD Rank
- - Attitude 4.40 0.54 |
Subjective i
3 1 3 1 Subjective Norm 3.90 0.71 2
norm Intention Behavior Perceived Behavioral
A 3.57 0.81 4
Control
/ B I3 Behavioral Intention 3.81 0.88 3
’ ’ : : : :
Perceived __,f’ Among the constructs, Attitude recorded the highest mean score, corroborating prior
behavioral ==—cmmmcmmc——=——— E research that identifies teachers' positive attitudes as a significant predictor of successful
control SEL implementation (Durlak et al., 2011). Conversely, Perceived Behavioral Control
yielded the lowest mean score, suggesting that teachers may perceive limitations in
. resources and confidence necessary for effective SEL integration. This observation is
Conc I U S|On s consistent with the TPB framework, which posits that perceived behavioral control

influences both behavioral intentions and actual behavior execution (Ajzen, 2002).

1. This study successfully developed a teacher questionnaire grounded in the TPB, demonstrating both theoretical rigor and empirical
potential.Subsequent research will involve administering the questionnaire to a larger sample to conduct EFA and CFA.

2.Provide continued professional development programs and resource support to enhance the feasibility and sustainability of SEL
implementation 1n teaching practice.
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